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Context  

At Holbrook we are committed to providing teaching and experiences that ‘ensure that there 
are no barriers to every student achieving’ (DfE, 2014).  
All students at Holbrook have been diagnosed as having autism, mostly accompanied by 
severe learning difficulties and often challenging behaviour. People with autism typically have 
limited awareness of themselves or others, or the intricacies of social relationships and the 
effect of their behaviours on others. Differences in sensory experiences, perception and 
thought processes mean that motivation, curiosity and enquiry, planning and predicting, 
choice and decision-making, reflecting and evaluating are difficult for our students. We 
therefore feel that it is essential that we make provision for PSHE that is tailored to reflect 
the needs of our students, that equips them with the knowledge, understanding and skills to 
manage their lives now and in the future and develop the attributes they need to thrive as 
individuals, family members and members of society. Topic and multi-cultural, multi-faith 
theme based units, Sex and Relationships’, ‘Drugs Awareness’ ‘Careers Education, 
information advice and Guidance’ and ‘Economic Well-being and Financial Capability’ units 
and schemes of work are adapted to equip staff members with flexible, relevant structures 
that enable them to respect and work with our individual students’ strengths and differences 
whilst offering a meaningful, appropriately challenging, broad and balanced curriculum.  
 
 
Personal, Social, Health and Economic education 
                                                                                                                                                                                 
PSHE remains a non-statutory subject within the national curriculum framework and no new 
programmes of study have been published (Sex and relationship education is compulsory in 
KS3-4). We must teach relationships education under the Children and Social Work Act 2017, 
in line with the terms set out in statutory guidance and we must teach health education under 
the same statutory guidance. We must teach relationships and sex education (RSE) under the 
Children and Social Work Act 2017, in line with the terms set out in statutory guidance. We 
must teach health education under the same statutory guidance. At Holbrook we take 
seriously our statutory responsibility to support students’ spiritual, moral, cultural, mental 
and physical development to prepare them for the opportunities, responsibilities and 
experiences of life.  
 
We also promote ‘the fundamental British values of democracy, the rule of law, individual 
liberty, and mutual respect and tolerance of those with different faiths and beliefs’ 
(Promoting fundamental British values as part of SMSC in schools. 
 
We have produced programmes of study that support our students to: 
• Become successful learners who enjoy learning, make progress and achieve 
• Develop as individuals in society as they learn to understand themselves physically, 

emotionally, socially and sexually and to understand their relationships with others.  
• Gain knowledge, skills and understanding to make informed, positive decisions about 

their own relationships and lives, and about their own safety.  
• Develop the knowledge, skills and understanding that they need to be as confident, 

healthy, informed, responsible, active and independent citizens as possible. 
• To provide knowledge and information to which all students are entitled.  

http://www.legislation.gov.uk/ukpga/2017/16/section/34/enacted
https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education
http://www.legislation.gov.uk/ukpga/2017/16/section/34/enacted
https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education
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• To clarify or reinforce knowledge that students may have already acquired, from previous 
teaching or from their environment.  

• To raise students’ self-esteem and confidence.  
• To help students understand and prepare for the changes in their development, feelings 

and emotions and behaviour.  
• To develop skills in communication, decision making and assertiveness.  
• To promote acceptable and appropriate behaviour both in public and private situations.  
• To give students the knowledge and understanding of situations that may arise and to 

make students aware of strategies that may reduce the risk of misunderstanding and 
abuse.  

• To be aware of other support agencies’ facilities and information and to make these 
available to parents and students when appropriate.  

• To give students the confidence to be an active member of society.  
• Learn, understand and cooperate with rules and expectations both in and out of school 
• Know the difference between right and wrong and that there are consequences to both 

appropriate and inappropriate behaviours 
• Listen to and respect the opinions of others 
• Self-advocate in an appropriate and respectful way 
• Participate in a range of community and social settings 
• Be good citizens, helping and cooperating with others 
• Accept and engage with the fundamental British values 
• Develop skills for everyday living and life beyond school 
• Stay safe in a range of situations 
• Develop and maintain a high standard of personal hygiene 
• Know their own bodies and to learn about the effects of puberty 
• Avoid exploitation 
• Be healthy and to know the effects of diet, exercise, drugs, smoking and alcohol 
• Consider their lives beyond school including the possibility of work 
 
The objective is to help and support young people through their physical, emotional and 
moral development. This policy, embedded within lessons, will help young people learn to 
respect themselves and others and move with confidence from childhood through 
adolescence into adulthood. As with all teaching for these subjects, Holbrook ensures that 
our teaching is sensitive, age-appropriate, developmentally appropriate and delivered with 
reference to the law. 
 
Systems have been established to support the empowerment of children to talk to a range of 
staff. Children at Holbrook will be listened to and heard and their concerns will be taken 
seriously and acted upon as appropriate.  
Specific systems outside of expected day to day classroom interaction and could include:  
 

 School/Student Council  

 Worry boxes  

 Buddy and peer-mentoring systems  

 PSHE events  

 Regular feedback questionnaires with groups of children  

 Specific BULLYING POLICY  
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How we teach it 
PSHE/RSE lessons take part once a week, using indiscreet and un-timetabled lessons 
throughout the day. Wider prts of the school day cover PSHE related topics, such as self-care, 
toileting, eating skills, sharing skills etc. These are clearer in the Stream pathway, but are still 
evidenced within all other pathways too. Assemblies happen once a week and pick up a range 
of different planned topics throughout the year.  
As a whole, the school uses Jigsaw, which sets out the topics and coverage for all different 
age groups, supporting teachers to differentiate easily regardless of their ability or level of 
understanding.  
 
Staff are responsible for: 

 Delivering PSHE in a sensitive way 

 Modelling positive attitudes to PSHE 

 Monitoring progress 

 Responding to the needs of individual pupils 

Pupils are expected to engage fully in PSHE and, when discussing issues related to PSHE, 
treat others with respect and sensitivity. 

 
 
Sex and relationships (SRE) 
The National Curriculum states that “All schools should make provision for personal, social, 
health and economic education (PSHE), drawing on good practice. Schools are also free to 
include other subjects or topics of their choice in planning and designing their own 
programme of education. The content schools teach should be about human development, 
including puberty, and reproduction”.  
The Sex and Relationships (SRE) scheme of work and resources encompass the variety of 
special educational needs and age phases. The materials from NHS Leeds Puberty and 
sexuality pack (designed for students with learning disabilities) is used and adapted for 
specific targeted work in this area. Should parents wish their child to be withdrawn from the 
sex education programme they should in the first instance contact the Lea Wilson, PSHE/RSE 
subject Lead and Ocean pathway Lead. An individual programme for a student will be 
discussed with the parents as part of the IEP meetings. The parents are then actively involved 
in the planning process and have a chance to influence the content of any work done with the 
student.  
A supportive school ethos can enhance that students are valued and encouraged, show 
positive relationships are important and that there is a safe and secure school environment, 
which is conducive to learning.  
All at Holbrook believe that sex and relationships education is an entitlement to all students, 
whatever their ability, development both physically and emotionally whether or not they 
understand or need to be helped to understand their bodies and feelings. Learning about 
sexual development, together with an awareness of relationships with others, can greatly 
enhance a person’s ability to lead their lives competently and with fulfilment. A good Sex and 
Relationships Education Programme will help a person’s overall development, their 
confidence and self-esteem.  
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The basis of the PSHE programme is that each of us should feel valued for what we are and 
should feel of worth to others.  
 
 
Personal wellbeing 
Healthy Lifestyles recognising that a healthy lifestyle and the wellbeing of self and others 
depends on recognising and responding to a variety of sensory, physical, mental and 
emotional experiences, making safe choices, knowing and understanding about physical, 
mental, sexual and emotional health changes relating to themselves and others, coping with 
growth and change and knowing who to see and where to go for help. We teach about key 
messages relating to healthy relationship exploring topics such as friendships, appropriate 
touch, keeping safe, recognising and assessing risk and knowing how and where to get help 
when needed (in line with recent Child Exploitation legislation).     
Risk developing the confidence to try new challenges safely, individually and in groups and 
appreciating the positive and negative effects of risk taking. 
Relationships learning relationship skills, understanding that people have multiple roles and 
responsibilities in society and that contributing to groups, teams and communities is 
important and understanding that relationships can cause strong feelings and emotions. 
 
 
SMSC and British Values  
Spiritual development 

 ability to be reflective about their own beliefs (religious or otherwise) and perspective on 
life 

 knowledge of, and respect for, different people’s faiths, feelings and values 

 sense of enjoyment and fascination in learning about themselves, others and the world 
around them 

 use of imagination and creativity in their learning 

 willingness to reflect on their experiences 
Moral development  

 ability to recognise the difference between right and wrong and to readily apply this 
understanding in their own lives, recognise legal boundaries and, in so doing, respect the 
civil and criminal law of England 

 understanding of the consequences of their behaviour and actions 

 interest in investigating and offering reasoned views about moral and ethical issues and 
ability to understand and appreciate the viewpoints of others on these issues. 

Social development  

 use of a range of social skills in different contexts, for example working and socialising 
with other students, including those from different religious, ethnic and socio-economic 
backgrounds 

 willingness to participate in a variety of communities and social settings, including by 
volunteering, cooperating well with others and being able to resolve conflicts effectively 

 acceptance and engagement with the fundamental British values of democracy, the rule 
of law, individual liberty and mutual respect and tolerance of those with different faiths 
and beliefs; they develop and demonstrate skills and attitudes that will allow them to 
participate fully in and contribute positively to life in modern Britain. 
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Cultural development  
Personal identities – acquiring and extending self-knowledge, recognising when they feel 
confident and positive about themselves and factors that affect this, recognition of different 
groups that they belong to. 

 understanding and appreciation of the wide range of cultural influences that have shaped 
their own heritage and that of others 

 understanding and appreciation of the range of different cultures in the school and 
further afield as an essential element of their preparation for life in modern Britain 

 ability to recognise, and value, the things we share in common across 
cultural, religious, ethnic and socio-economic communities 

 knowledge of Britain’s democratic parliamentary system and its central role in shaping 
our history and values, and in continuing to develop Britain 

 willingness to participate in and respond positively to artistic, musical, sporting and 
cultural opportunities 

 interest in exploring, improving understanding of and showing respect for different faiths 
and cultural diversity and the extent to which they understand, accept and respect 
diversity. This is shown by their respect and attitudes towards different religious, ethnic 
and socio-economic groups in the local, national and global communities 

 
 
British and Global Values Statement 
All of our work at Holbrook builds towards ensuring our students are prepared for the next 
step, whether that be paid or voluntary employment, appropriate levels of independence and 
most importantly adding value and being a positive member of the local community. 
Preparing our students for life in modern Britain is at the core of everything we do. 
Promoting British values and respect for other cultures is intrinsically woven throughout our 
school day and curriculum. In addition to this we support our students’ development in the 
following ways: 

 Throughout the school year, our students and staff hold a number of charity events that 
support various causes e.g.: Macmillan, Children in Need. Our students and families face 
significant daily challenges themselves and we take great pride in their determination and 
passion to support others. 

 A robust PSHE curriculum that prepares our students to be positive citizens and for life in 
modern Britain. 

 Strong links with a number of local partners provide our students with a wide range of 
learning opportunities and to successfully mix with others. 

 A number of special concerts and events punctuate our year celebrating culture and 
diversity. We celebrate a wide range of religious festivals including Diwali, Eid and 
Christian festivals. 

 Students access activities that help them to learn about our local community and also 
broaden their perspective to a regional, national and international level. 

Spiritual, Moral, Social and Cultural (SMSC) development  

 Inspectors will evaluate the effectiveness of the school’s provision for students’ spiritual, 
moral, social and cultural education. This is a broad concept that can be seen across the 
school’s activities, but draws together many of the areas covered by the personal 
development judgement. 

https://www.macmillan.org.uk/
https://www.bbcchildreninneed.co.uk/fundraisinghub
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 Before making the final judgement on overall effectiveness, inspectors will always 
consider the spiritual, moral, social and cultural development of students at the school, 
and evaluate the extent to which the school’s education provision meets different 
students’ needs, including students with SEND 

Holbrook continue to put SMSC ‘at the heart’ of school development. It requires all within 
school to think about the kind of people we aspire to be, the kind of world we aspire to create 
and the kind of education we aspire to provide. 
 
Forced marriage 
A forced marriage is where one or both people do not (or in cases of people with learning 
disabilities or reduced capacity, cannot) consent to the marriage as they are pressurised, or 
abuse is used, to force them to do so. It is recognised in the UK as a form of domestic or child 
abuse and a serious abuse of human rights. 
The pressure put on people to marry against their will may be: 
 physical – for example, threats, physical violence or sexual violence 
 emotional and psychological – for example, making someone feel like they are bringing 

‘shame’ on their family 
This is not the same as an arranged marriage. In arranged marriages, the families of both 
spouses take a leading role in arranging the marriage but the choice whether or not to accept 
the arrangement remains with the prospective spouses.  
Who is at risk?  
Students, male or female, from as young as 11 may be at risk of being forced into marriage 
by parents. They may be pressurised and then agree to marry one of the prospective 
candidates without time for reflection. The younger students may be betrothed with the 
expectation that they will enter full married state at a later stage of their lives.  
In the UK, young people can be forced into a legal marriage from age 16 or undergo a religious 
ceremony at an earlier age and suffer sexual abuse. 
Using real life case studies, the training gives professionals a basic understanding of the main 
issues surrounding forced marriage, how cases can present and how to respond 
appropriately. This tool complements the multi-agency practice guidelines for professionals 
and should be read alongside the training. 
 
LGBT 
Transgender legalisation - The Human Rights Act 1998  
The following Articles from The Human Rights Act 1998 support the rights and needs of 
Transgender people to live their lives in their true gender.  
 • Article 8: right to respect for private life and family life  
 • Article 10: freedom of expression  
 • Article 14: the prohibition of discrimination  
 
The Gender Recognition Act 2004  
The Gender Recognition Act 2004 is mainly concerned with the process by which a person can 
get a Gender Recognition Certificate, and correct their original birth certificate to match their 
true gender. This can only occur after a person reaches 18 years of age but is something that 
many younger people may aspire to.  
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Equality Act 2010 (Great Britain)  
The Equality Act 2010 ensures legal protection against discrimination, harassment and 
victimisation (direct or indirect) for everyone under the nine protected characteristics defined 
in the Act, one of which is Gender Reassignment (also known as Transgender).  
Part 6 of the Equality Act 2010 makes it clear that the Act specifically refers to School and 
young people.  
 
The Equality Act 2010 states that:  
A person has the protected characteristic of gender reassignment if the person is proposing 
to undergo, is undergoing or has undergone a process (or part of a process) for the purpose 
of reassigning the person’s sex by changing physiological or other attributes of sex.  
The Act applies to employment, education and a range of other areas where discrimination 
may take place. In order to be protected under the Act, a student will not necessarily have to 
be undergoing a medical procedure to change their sex, but they must be taking steps to live 
in the opposite gender, or be proposing to do so.  
 
Sex Discrimination (Gender Reassignment) Regulations 1999  
Individuals who intend to undergo, are undergoing or have undergone gender reassignment 
are protected from discrimination in work, school and vocational training (including higher 
education study).  
Less favourable treatment relating to absences arising from gender reassignment is unlawful 
if:  

 the treatment is less favourable than if it had been due to sickness or injury 

 the treatment is less favourable than if it had been due to some other cause and, having 
regard to the circumstances of the case, it is reasonable not be to be treated less 
favourably 

 
The Curriculum 
The issues connected to Transgender will be visited for all students during curriculum time 
during the PSHE programme. These issues will also be touched upon during other subjects.  
 
Work Experience  
As already stated, the Equality Act 2010 encompasses every environment that students will 
be working in, therefore all placements should be aware of their duties and responsibilities. 
Where Holbrook is considering a Transgender student to attend a work experience 
placement, the school will complete a suitable assessment on the to establish if there is any 
risk to the young person, taking account of the young person’s right to privacy – as a general 
principle, personal information on the young person must not be shared. Holbrook will be 
sensitive to this in their planning before any young person is placed in any business or 
organisation. Careful discussion about the placement with the student and parents or 
guardians, will occur to find the most suitable way forward to ensure the placement is 
successful.  
 
Changing/Toilet Facilities  
The toilets in Holbrook are unisex toilets, transgender students will be able to use these 
facilities. 
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Disabilities development  
 
The Equality Act describes a person who is disabled as having ‘a physical or mental 
impairment which has a substantial and long-term adverse effect on his or her ability to carry 
out normal day-to-day activities’. Physical impairment may include mobility difficulties and 
sensory difficulties such as hearing and visual impairment, and medical conditions such as 
asthma, diabetes, epilepsy or HIV. Mental impairment can cover neurological problems such 
as specific learning difficulties; autistic spectrum conditions, speech and language difficulties, 
mental health conditions and attention deficit hyperactivity disorder (ADHD). A very large 
group of children is included within the definition of disability, including children with 
significant behaviour difficulties which relate to an underlying impairment. Not all students 
who have a learning difficulty or special educational need are classed as disabled. 
 
Here at Holbrook there are a variety of opportunities for children to participate in school life 
in a range of different ways were they can contribute their views and suggestions through 
sign, symbol, verbal, written and ProLo.  
The school will be successful in making reasonable adjustments so all students can participate 
fully • in the classroom • in the school curriculum • at all times and in all parts of the building. 
Holbrook thrive on making opportunities, promote positive attitudes and eliminate 
discrimination in all aspects of this.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



11 

 

GLOSSARY OF TERMS - Terminology and explinations  
 
Transgender explanations  
 

 Binding – a F2M adolescent that is developing breasts may strap down their chest so that 
it is less obvious. This can be hot, uncomfortable and restrictive but very important to 
their psychological and emotional wellbeing. It might make certain PE lessons difficult for 
them to participate in and could sometimes lead to breathing difficulties, skeletal 
problems and fainting.  

 F2M – Female to Male, a person that was identified as Female at birth but came to feel 
that their true gender is actually male.  

 Gender – the way that a person fells about themselves in relation to their physical and 
mental self; the basis of their identifying as male, or female, or neither, or either, or both.  

 Gender Dysphoria – the medical condition that describes the symptoms of being 
Transgender.  

 Gender Identity Disorder – GID is a medical term describing being Transgender, this tends 
not to be used owing to the subtext around the word “disorder‟.  

 Gender Recognition Certificate – an official document presented by a Gender 
Recognition Panel that enables all official documents and records (including birth 
certificate) to be amended to the true gender of the individual thereby providing full 
legal recognition.  

 Gender Role – the social role/interaction with others, which gives expression to the 
inner gender identity and reinforces it.  

 M2F – Male to Female, a person that was identified as Male at birth but came to feel 
that their true gender is actually female.  

 Packing – a F2M person may wear a prosthetic item in their pants that will give a 
“bulge‟ in their trousers so as to appear more male.  

 Sex – the way a person’s body appears, sometimes wrongly, to indicate their gender.  

 Transgender – a person that feels the assigned gender and sex at birth conflicts with 
their true gender. 
Transsexual – a Transgender person who lives fulltime in their true gender.  

 True Gender – the gender that a person truly feels they are inside.  
 

Violence, bullying and abuse  
Sexual Violence Children can, and sometimes do, abuse their peers in a sexually violent way. 
Sexual violence refers to sexual offences under the Sexual Offences Act 2003105 as described 
as  
Rape: A person commits an offence of rape if: he intentionally penetrates the vagina, anus or 
mouth of another person with his penis, does not consent to the penetration and does not 
reasonably believe that consents.  
Assault by Penetration: A person commits an offence if: s/he intentionally penetrates the 
vagina or anus of another person with a part of her/his body or anything else, the penetration 
is sexual, does not consent to the penetration and does not reasonably believe that consents.  
Sexual Assault: A person commits an offence of sexual assault if: s/he intentionally touches 
another person, the touching is sexual, does not consent to the touching and does not 
reasonably believe that consents  
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Physical Abuse may include, hitting, kicking, nipping, shaking, biting, hair pulling, or otherwise 
causing physical harm to another person. There may be many reasons why a child harms 
another and it is important to understand why a young person has engaged in such behaviour, 
including accidentally, before considering the action or sanctions to be undertaken.  
Sexual Harassment Child on child Sexual Harassment is unwanted conduct of a sexual nature‟ 
that can occur online and offline. Sexual harassment is likely to: violate a child’s dignity, 
and/or make them feel intimidated, degraded or humiliated and/or create a hostile, offensive 
or sexualised environment. Sexual harassment can include:  

 sexual comments, such as: telling sexual stories, making lewd comments, making sexual 
remarks about clothes and appearance and calling someone sexualised names;  

 sexual “jokes” or taunting;  

 physical behaviour, such as: deliberately brushing against someone, interfering with 
someone’s clothes (schools and colleges should be considering when any of this crosses a line 
into sexual violence - it is important to talk to and consider the experience of the victim) and 
displaying pictures, photos or drawings of a sexual nature; and  

 online sexual harassment. This may be standalone, or part of a wider pattern of sexual 
harassment and/or sexual violence. It may include:  

 non-consensual sharing of sexual images and videos;  

 sexualised online bullying;  

 unwanted sexual comments and messages, including, on social media; and  

 sexual exploitation; coercion and threats  
Bullying is unwanted, aggressive behaviour among school aged children that involves a real 
or perceived power imbalance. The behaviour is repeated, or has the potential to be 
repeated, over time. Both young people who are bullied and who bully others may have 
serious, lasting problems. In order to be considered bullying, the behaviour must be 
aggressive and include:  
An Imbalance of Power 
Young people who bully use their power—such as physical strength, access to embarrassing 
information, or popularity—to control or harm others. Power imbalances can change over 
time and in different situations, even if they involve the same people.  
Repetition 
Bullying behaviours happen more than once or have the potential to happen more than once. 
Bullying includes actions such as making threats, spreading rumours, attacking someone 
physically or verbally or for a particular reason e. g. size, hair colour, race, gender, sexual 
orientation, and excluding someone from a group on purpose.  
Cyber bullying is the use of phones, instant messaging, e-mail, chat rooms or social 
networking sites such as Facebook and Twitter to harass threaten or intimidate someone for 
the same reasons as stated above. It is important to state that cyber bullying can very easily 
fall into criminal behaviour under the Communications Act 2003, Section 127 which states 
that electronic communications which are grossly offensive or indecent, obscene or 
menacing, or false, used again for the purpose of causing annoyance, inconvenience or 
needless anxiety to another could be deemed to be criminal behaviour. If the behaviour 
involves the taking, sharing or distributing indecent images of young people under the age of 
18, then this is also a criminal offence under the Sexual Offences Act 2003. Outside of the 
immediate support young people may require in these instances, if a child is 10 and above, 
the school will have no choice but to involve the police to investigate these situations.  



13 

 

Sexting is when someone sends or receives a sexually explicit text, image or video. This 
includes sending “nude pics‟, “rude pics‟ or “nude selfies‟. Pressuring someone into sending 
a nude picture can happen in any relationship and to anyone, regardless of their age, gender 
or sexual preference. However, once the image is taken and sent, the sender has lost control 
of the image and these images could end up anywhere. By having in their possession, or 
distributing, indecent images of a person under 18 on to someone else, young people are not 
even aware that they could be breaking the law as stated as these are offences under the 
Sexual Offences Act 2003.  
Emotional Abuse Can include blackmail or extortion and may also include threats and 
intimidation. This harmful behaviour can have a significant impact on the mental health and 
emotional well- being of the victim and can lead to self-harm.  
Sexual Abuse and Harmful Sexual Behaviour from young people is not always contrived or 
with the intent to harm others. There may be many reasons why a young person engages in 
sexually harmful behaviour and it may be just as distressing to the young person who 
instigates it as well as the young person it is intended towards. Sexually harmful behaviour 
may range from inappropriate sexual language, inappropriate role play, to sexually touching 
another or sexual assault/abuse. . It can also include indecent exposure, indecent touching 
/serious sexual assaults or forcing others to watch pornography or take part in sexting.  
Teenage Relationship Abuse is defined as a pattern of actual or threatened acts of physical, 
sexual, and/or emotional abuse, perpetrated by an adolescent (between the ages of 13 and 
18) against a current or former partner. Abuse may include insults, coercion, social sabotage, 
sexual harassment, threats and/or acts of physical or sexual abuse. The abusive teenager uses 
this pattern of violent and coercive behaviour, in a heterosexual or same gender relationship, 
in order to gain power and maintain control over the partner.  
Sexual Exploitation This can include encouraging other young people to engage in 
inappropriate sexual behaviour or grooming and recruiting members of the peer group into 
being sexually exploited by other young people or adults. It can also include photographing 
or videoing other children performing indecent acts.  
Upskirting This typically involves taking a picture under a persons’ clothing without them 
knowing, with the intention of viewing their buttocks or genitals to obtain sexual gratification 
or cause the victim humiliation, distress or harm.  
Initiation/hazing type violence and rituals Hazing or initiation ceremonies refers to the 
practice of rituals, challenges, and other activities involving harassment, abuse or humiliation 
used as a way of initiating a person into a group. Hazing is seen in many different types of 
social groups, including gangs, sports teams and school groups. The initiation rites can range 
from relatively benign pranks, to protracted patterns of behaviour that rise to the level of 
abuse or criminal misconduct. Hazing may include physical or psychological abuse. It may also 
include nudity or sexual assault. Staff need to be alert to such behaviour and act in line with 
the Holbrook child protection and behaviour policies. 
 
Keeping yourself safe when responding to disclosures (the 6 R’s – what to do if…) 

 
Receive  
• Keep calm  
• Listen to what is being said without displaying shock or disbelief  
• Take what is being said to you seriously  
• Note down what has been said 2. Respond  



14 

 

• Reassure the student that they have done the right thing in talking to you  
• Be honest and do not make promises you cannot keep e.g. “It will be alright now”  
• Do not promise confidentiality; you have a duty to refer  
• Reassure and alleviate guilt, if the student refers to it e.g. “you’re not to blame”  
• Reassure the child that information will only be shared with those who need to know  
React  
• React to the student only as far as is necessary for you to establish whether or not you 
need to refer the matter, but do not interrogate for full details  
• Do not ask leading questions; “Did he/she….?” Such questions can invalidate evidence.  
• Do ask open “TED” questions; Tell, explain, describe  
• Do not criticise the perpetrator; the student may have affection for him/her  
• Do not ask the student to repeat it all for another member of staff  
• Explain what you have to do next and who you have to talk to 
 Record  
• Make some brief notes at the time on any paper which comes to hand and write them up 
as soon as possible  
• Do not destroy your original notes  
• Record the date, time, place, any non-verbal behaviour and the words used by the child. 
Always ensure that as far as possible you have recorded the actual words used by the child.  
• Record statements and observable things rather than your interpretations or assumptions  
Remember 
• Contact the Designated Safeguarding Lead (DSL)  
• CPOMs may be used where needed  
Relax  
• Get some support for yourself, dealing with disclosures can be traumatic for professionals 


