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Behaviour policy 

At Holbrook school for Autism, we believe that it’s important to enable each student to become as 

independent as possible in managing and regulating their behaviour. We aim to support each student 

to be able to transition and manage their emotions positively. We appreciate that this is easier for 

some students than others but we broadly work to the following criteria: - 

Stream Pathway – Predominantly adult-led behaviour management. 

River Pathway – Helping to jointly manage regulation. 

Ocean Pathway – Teaching self-regulation. 

Hub – Introducing students to take ownership of their own regulation and encouraging ownership of 

their actions. 

Whilst we appreciate that the above are broad statements, they are aspirational for our student’s 

development, we also recognise that although our students may be identified as a certain pathway 

the approaches are flexible, progressive and inter-linked allowing us to use the best approach for the 

individual based on need. 

The policy is intended to reward positive social and emotional skills and encourage children and young 

people to take responsibility for improving their behaviour. Part of our preventative approach to risk 

reduction involves looking for early warning signs, communicating any factors which may influence 

behaviour and taking steps to divert behaviours that might lead toward foreseeable risk. Children and 

young people are encouraged to participate in their development by focusing on positive alternatives 

and choices. 

We strive to work in a positive environment using a range of incentives that are motivating and 

bespoke to the individual, constantly giving praise and success reminders. Alongside positive praise 

and attention, some students may also require more tangible incentives and visual supports such as 

reward charts (see appendix 1). We seek to improve adapted learning and replace any negative 

learned behaviour with positive by seeking the function of the behaviour. 

All students in line with their cognitive development will also experience consequences both natural 

and adult-led with higher functioning students receiving sanctions for their behaviour as appropriate. 

With this in mind, it is important to recognise factors such as processing time and carry over time, 

where possible the consequence /sanction should be immediate or within a short time frame. 

 

Stream  
Stream students engage with a holistic and sensory approach to learning.  In this pathway, the 
curriculum has a clear developmental perspective focused on the four areas of the EHCP. In a stream 
classroom, you will see consistent routines which allow learners to develop responses and express 
themselves in a stimulating and nurturing environment. The stream curriculum allows learners to:  
  
           • Anticipate and learn through familiar routines  
           • Explore the world around them using their senses to enable exploration  
           • Develop positive relationships with familiar people  
           • Develop the physical skills to control and manipulate their environment  
           • Express choices and feelings through their preferred method of communication  
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Within the Stream pathway, we recognise that most behaviour derives from an unmet need that our 

students are struggling to communicate. These may include: 

 Sensory needs 

 Struggling to communicate- hungry/thirsty/ill/tired 

 Boredom/seeking attention 

 Wanting to interact 

 Struggling with feelings/emotions 

 Peer dynamics 

 Preferred activity finishing 

We know that all our students are unique and may respond differently to the challenges that they 

face. To ensure they are supported effectively, all staff must have a good understanding of each 

student.  A comprehensive behaviour management plan (see appendix 2) is essential and this will need 

to be reviewed and updated regularly as a staff team and with parents/carers to ensure consistent 

approaches and strategies.  

In Stream classes, creating the ‘right’ learning environment forms an essential part of behaviour 

management. In classrooms, there are several approaches that must be embedded to support our 

students effectively. The expectations of the learning environment include: 

 A positive environment (regular praise- good sitting, good listening, good choice) 

 Staff acting as positive role models at all times 

 Good routines and structure 

 Communication aids are readily available 

 Sensory equipment for use in class 

 Planned sensory/movement breaks 

 Use of visual aids/timetables (First and Next strips) 

 Good communication with parents/carers 

 Consistent strategies  

 Regular advice from OT/SALT 

With these approaches in place, our students will be better prepared to both cope and thrive in the 

environment. Alongside this, staff within Stream pathway must have realistic expectations of the 

students’ capabilities. For example, if a student has high physical needs, it is unrealistic to expect them 

to sit for prolonged periods. Therefore, it would be appropriate to allow a movement break or the use 

of sensory equipment to support. These adjustments can support a student to remain both calm and 

regulated and reduce the chance of behaviour incidents.  

Understanding Emotions   
 
Students within the Stream pathway, often struggle to recognise and understand their emotions which 

can present as more challenging behaviour. Therefore, staff must support our students to both 

regulate effectively and make good choices. This will be delivered through ‘Zones of Regulation’ and 

relies heavily on staff modelling within the Stream pathway. The intention is that it will support our 

students to make better or different choices.  It is important that students within the Stream pathway 

begin to develop an understanding of both rules and boundaries. These are presented positively, foor 

example, a reminder of kind hands, or good sitting when eating. Praise and feedback should be offered 

instantly; this might be in the form of a thumbs up or facial expressions such as smiling. Behaviour is 

a form of communication, and the most effective way to help a child understand what is an 
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appropriate way to communicate this need is to model this to them and give positive praise. The most 

important part of this is that staff try to understand the behaviour as a communication and what are 

they trying to communicate 

 

Consequences 

Within the stream pathway ‘natural consequences’ is a common approach. For example, if a student 

throws a toy and it breaks, the natural consequence is that they can no longer use it. Alongside this, 

however, staff should also model how to play with toys appropriately to support their ongoing 

development.  

At times, and dependent on the individual’s level of understanding, it may be appropriate to introduce 

adult led consequences. For example, if a student throws their drink across the room, they might be 

asked to help clean it up. It may also be appropriate to use the words ‘no’, ‘stop’ or ‘enough’, to 

support unwanted behaviour and reaffirm boundaries. This is dependent on the individual and may 

not be a suitable strategy for all. Again, it is important that all strategies are discussed and reviewed 

with the staff team and parents/carers to ensure the most effective approaches are adopted for each 

individual. Staff should strive to seek the function of the behaviour in order to assess the appropriate 

outcome. 

We recognise that at times our students may be in ‘crisis’.  In these cases, the only focus would be on 

the safe de-escalation of the student, and their wellbeing. After such incidents, the staff involved must 

have the opportunity to debrief and update the behaviour plans where appropriate.  

 

River  
 
River students engage with exploratory based learning that encompasses real-life experiences. In this 
pathway, the curriculum is focused on the four areas of the EHCP and discrete learning opportunities 
to promote engagement. In a river classroom, you will see students learning through adult-led 
practical tasks alongside child-led learning opportunities. The River curriculum allows learners to:  
  
              • Develop a range of functional skills across the curriculum  
              • Learn about the world around them and their place in the wider community  
              • Learn and practice life skills to enable them to be as independent as possible  
              • Express choices and feelings through their preferred method of communication  

  
We take a holistic, whole-person approach to behaviour that encompasses sensory processing, 
processing time, positive behaviour strategies and appropriate physical environments - whilst 
recognising each students’ complex needs. Learning how to be prepared for their future and learning 
how to behave appropriately in a range of situations is one of the ways we, as a school, help to 
support our students. We have high expectations and we aim to truly understand our students and 
their behaviours, so we can implement strategies to improve the quality of life for our students and 
their families. Each student is unique and there is no one size fits all in behaviour management, 
therefore we have several staff that can support teaching and learning in this area.  
 
River students engage with exploratory based learning that encompasses real-life experiences. In 

this pathway, the curriculum is focused on the four areas of the EHCP and discrete learning 
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opportunities to promote engagement. Typically, a student in the River pathway is functioning 

between the ages of 36-60 months, although this is a best-fit approach and we accept this is not the 

case for all students within the river pathway. Staff will use their knowledge of the individual and 

assessment tools to make an informed decision about the student’s cognitive functioning.  

Similarly, within the River pathway, we recognise that most behaviour derives from an unmet need 

that our students are struggling to communicate. These may include: 

 Sensory needs 

 Struggling to communicate- hungry/thirsty/ill/tired 

 Boredom/gaining attention 

 Wanting to interact 

 Struggling to express feelings/emotions appropriately 

 Peer dynamics 

 Preferred activity finishing 

 Not wanting to engage in an activity 

Behaviour management strategies  
 
The following strategies will also be implemented to support the students to clearly understand the 

expectations, process adult instructions, encourage them to make good choices and thrive within 

their environment.  

A visual timetable will help to make students feel less anxious in their environment. If students are 

offered visual reinforcement to help them understand their environment and the passing of time 

undesirable behaviours in some cases can be avoided.   

Sensory breaks are offered after every session to help the students learn to self regulate and 

understand their own needs. Breaks will promote a reduction in overload and crisis within the class.  

Now and next boards should be used to make a student aware of what is happening imminently, this 

can help to alleviate anxieties and misconceptions that a student might have about the timetable. 

However, we understand by educating the student on what is happening now and next undesirable 

behaviours could be presented, therefore the use of a motivator or a favoured activity upon 

completion of the now and next should promote engagement levels.  

Praise the use of positive and reassuring facial gestures and physical gestures accompanied by visuals 

and kind words should be used to reinforce good behaviour and offer support to the students 

constantly throughout the day. 

Lesson transition strips should be used so the student understands their expectations during a lesson, 

often a reward can be placed at the end of the strip to motivate the student to transition and complete 

the activities presented on the strip. The use of the strip should support reducing anxieties around 

lesson expectations, this will promote students’ well-being and encourage positive behaviours.  
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Motivators should be used to encourage a student to transition through and complete activities, they 

can also be used to reinforce desired behaviours such as, ‘kind hands’, ‘kind words’, ‘good listening’, 

‘good sitting’ and ‘good looking’ etc.  A maximum of three activities can be placed on a student’s 

timetable before rewarding the good work or behaviour with the chosen motivator. The motivator 

should always be placed as the final activity on a student’s timetable and the length or difficulty of the 

activities prior can be differentiated to meet the needs of the student. Please see the examples below. 

Understanding Emotions  

Students within the River pathway, at times, are likely to struggle with recognising their emotions or 

expressing them appropriately which can present as challenging behaviour. Therefore, staff must 

support our students to both regulate effectively and make good choices. Students will regularly 

engage with learning opportunities relating to their emotions and how to recognise them to develop 

their understanding. The intention is that it will support our students to make better or different 

choices and allow them to develop a better understanding of when they need to self-regulate. 

Before this understanding is established staff will need to support students to regulate their 

emotions and sensory needs.  

Consequences 

Adult-led consequences and natural consequences are common approaches used in the River 

pathway. These approaches encourage the students to develop the understanding that their actions 

have consequences.  

Examples of natural consequences would be if the student refuses to put their jumper on they may 

get cold or if the student breaks a toy then they will no longer be able to play with it because it is 

broken. In comparison to this, adult-led consequences can be used to remove the toy before it gets 

broken. The student should receive behaviour reminders before the toy is removed, such as using a 

‘kind hands’ symbol. If the behaviour continues a member of staff could model how to play with the 

toy appropriately. If the behaviour persists this is when adult-led consequences would be permitted 

to remove the toy before it gets broken.  

Another example of natural consequences during lesson time would be, that the student is 

encouraged to complete the current task before being able to naturally progress to the next task or 

choose time. Examples of adult-led consequences during lesson time would be, that a student may 

be disrupting the learning by displaying behaviours such as extreme noise, work avoidance or 

obsessive behaviours. These behaviours are likely to be presented because of but are not limited to, 

an unmet sensory need. Staff should use visuals to provide reminders about positive behaviour such 

as, ‘quiet voice’, ‘good listening’, ‘good sitting’ and ‘X is working for X’. If the behaviour persists staff 

will encourage the student to access a low stimulus environment or sensory input to support 

regulation.  
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Additional factors that would influence the use of adult-led and natural consequences would be the 

student’s wellbeing, if the class staff identify that a student is having a challenging day they can 

reduce the length of the task. This would mean the student is still encouraged to complete the task 

before naturally progressing to the next activity but the length of the task can be reduced to a size 

that the student can cope with.  

We understand that our students can find it challenging to regulate their emotions and sensory needs 

therefore despite implementing the use of adult-led and natural consequences, we would never 

restrict a student from accessing snack or lunchtime including withholding food. We would not insist 

a student needs to complete an activity when they are in crisis and would always allow them to access 

sensory regulation opportunities, likewise, we would never restrict a child from accessing sensory 

breaks as we understand it is important for them to access these opportunities to allow them to 

regulate and refocus.  

Ocean 

Ocean students engage in semi-formal learning. In this pathway, the curriculum is focused on the 
development and application of fundamental skills and knowledge. In an ocean class, you will see 
students learning through subject and topic-based learning tasks with opportunities to further 
develop skills through practical and sensory activities. The ocean curriculum allows learners to:  
  
• Study a wide range of subjects, as appropriate  
• Learn through concrete tasks and then through generalising and applying knowledge and skills.           
• Development of employability and functional skills to support independence in the wider world.   
• Engage and express preferences to develop and build upon their interests.  
 

In an Ocean pathway, students have a higher level of understanding of right and wrong, with less 

processing time often needed, students can engage in instant communication – whether it is verbal, 

gestural, written or symbol support in reaction to their actions. Therefore, students will be able to 

understand why they will have consequences for their actions. Ocean students are more likely to have 

learnt natural consequences and need support to learn consequences based on their behaviour before 

leaving school and being expected to ‘cope’ in a range of different places and situations.  

All lessons and situations need to be differentiated appropriately as behaviours that are being shown 

should always be de-escalated as soon as possible. With the teaching support of Zones of Regulation, 

students will recognise emotions; but may need help to choose the correct tools needed to support 

and regulate themselves, at that time. We do not expect Ocean students to regulate themselves 

completely independently. After an incident, at a time within the same day if possible, a reflection 

needs to take place to discuss with the student the thoughts, feelings and reactions that took place. 

This can be done by using: comic strips, reflection sheets, a diary, talking mats if students feel ashamed 

or just a verbal conversation.  

 In classrooms to support behaviour daily, all communication needs should be met and an 

understanding of what is happening throughout the day in whatever form your students need 

 Differentiation is vital, for students to progress, understand and feel safe in their learning 

 Zones of Regulation – this will be explained more and shown for each pathway. This will be an 

expectation for all classes  

 Natural consequences (left the bike outside and now it is wet)   

 De-escalation  

 Sanctions – follow through with  
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 Free time/ child-led 

 Back into class  

 Reflections  

Behaviour management strategies 

Sensory breaks 

Are offered after every session to help the students learn to self-regulate and understand their own 
needs, but at times these may be needed within the lesson, with the aim that students will return to 
complete their work after a short break. 

Timetable and/or now and next boards 

Are used to make students aware of what is happening imminently, this can help to alleviate 
anxieties. However, we understand by educating the student on what is happening now and next 
undesirable behaviours could be presented, therefore the use of a motivator or a favoured activity 
upon completion of the now and next should promote engagement levels. 

Symbols 

Ocean students may still need the support of symbols when in crisis. Removing the verbal so no 
confrontation can occur and replacing it with symbols or written instruction, may help reduce 
anxieties and negative behaviours. 

Stars/tokens 

· Individuals have personal sticker charts. When a 
student achieves 20 stickers, they can choose a 
reward from the token box and take their chart home 
to share success with their family. 

· Reward stickers should be immediately presented 
after good behaviour to ensure a student knows what 
desirable behaviour looks like. 

· Gaining stickers can relate directly to personal EHC 
Plan targets to help students achieve their goals 
throughout the year. 

Intrinsic reward - Praise 

· Positive language and praise to be given to students 
when they show positive behaviour no matter how 
small regularly. 

· Positive praise should be given freely and often 
when good behaviour is displayed even following 
difficulties previously that day. Positive feedback 
should never be withheld due to separate incidents. 
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· Praise without physical reward should encourage students to be better for themselves 

promoting a drive to succeed in other situations without the need for items as a reward. 

Transition strips 

· At the start of every lesson, students are expected to complete two or three pieces of work and will 
gain a star for every piece of work completed to a good standard 

· At the end of completing this work, each student can earn some extra choose time if gained the 
correct number of stars 

 

 

 

 

 

Star of the day and week 

· Each day all students are judged overall on their achievements, 
input and behaviour. One is chosen (or two if tricky) to be Star 
of the Day 

· Their photo is added to a display to show yesterday’s and 
today’s as well as star of the week 

· Star of the week is chosen reflecting on the whole week of 
ability to turn the behaviour around, hardest working, or go 
above and beyond. 

· Certificates are made and presented on a Friday in Assembly to 
take home 
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Similar to the Hub, Ocean students can use a numbered warning tool to support expectations and 
set reminders of what will happen if classroom rules and behaviour expectations aren’t followed. 

· All students start on number 1 at the start of each session 
· If behaviours continue after positive 
interventions and support, they are moved to two 
· If this escalates or physical violence occurs, they move down to 3 
· Students then have to earn back their extra play, choose time at lunch or extra play in the 
afternoon 
· If a student is on 3, then they need to complete work asked of them, show calm behaviour 
to then gain back some or all of their privileged play/choose time debrief 
 

 

Hub  

Hub students engage with a full national curriculum. Teaching and learning is delivered through a 
primary based model, which caters for the social and emotional learning needs of the individual. We 
aspire to equip students with the skills to successfully transition back into mainstream or identified 
education settings. Hub students have the potential to be working at age-appropriate levels and 
therefore require subject-based learning supported further by student ‘My Plans’. The students we 
support have usually attended mainstream settings but due to behavioural, self-regulation difficulties 
and SEMH challenges, they have not been able to thrive. In the Hub provision, you will mainly see 
students learning through subject-specific learning tasks with opportunities to develop skills through 
practical and enrichment activities. The Hub learning environment provides opportunities to:  
 

 Re-engage with learning  
 Make accelerated progress across the curriculum  
 Successfully transition to mainstream settings  
 Develop social and emotional skills to support relationships, transitions and independence 

skills  
 Establish positive peer group relationships in and out of school  
 Work within set boundaries and understand the impact of their actions  
 Develop improved self-esteem and long term aspirations  
 Develop communication and interaction skills to a level where students can express their 

needs, opinions and knowledge in an appropriate manner understood by adults and peers  

Strategies implemented within the Hub include:  

Intrinsic reward - Praise 

· Positive language and praise to be given to the students when they show improved behaviour no 
matter how small on a regular basis. 

· Positive praise should be given freely and often when good behaviour is displayed, this should also 
be given freely following any behavioural incident that day. Positive feedback should never be 
withheld due to separate incidents. 

· Praise without physical reward should encourage students to be better for themselves promoting a 
drive to succeed in other situations without the need for items as a reward. 

Extrinsic Rewards 
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Class Points 

· One class point can be obtained when the whole class (everyone present) works together to achieve 
something, e.g. everyone completes their maths work, everyone plays nicely at dinner, someone 
outside of class compliments the class behaviour. 

· Class points are displayed in columns of 15. When 15 points are achieved a class reward is given. 

· The first 3 class rewards are easy to obtain to show the students they can achieve success. E.g. extra 
play, DVD, ICT afternoon. 

· Rewards can become harder to achieve as the year goes on and rewards can become more special 
e.g. going out to eat, or going to the cinema (Funded by the class enterprise). 

Tokens 

· Individuals have personal sticker charts. When a student achieves 20 stickers, they can choose a 
reward from the token box and take their chart home to share success with their family. 

· Reward stickers should be immediately after good behaviour to ensure a student knows what 
desirable behaviour looks like. 

· Gaining stickers can relate directly to personal targets to help students achieve their goals throughout 
the year. 

Number System 

· All students start each session on number 1. 

· For unsuitable behaviour, the students are given a warning and moved down to number 2. 

· If the behaviour carries on or escalates after the warning, they are moved down to 3. 

· The students have to earn their extra morning play, extra outside dinner play and afternoon choose 
through each session, as these are privileges for good/correct behaviour. (All students receive a 
break/snack before the privilege play takes place which they have a right to) 

· If a student is on the 3 they can earn their privilege to play/choose once they begin to behave 
correctly, say sorry (If appropriate) and have completed the work that was set for the lesson. 

· If a student decides to earn their playback and completes his/her work, they can then join their peers 
for the privileged play/choose. 

· Serious behaviours are to be decided by the class team according to the students. Previously, our 
serious behaviours are physical violent contact and absconding from class without asking. 

· If a student has absconded or hurt another person, they are taken off the board. Once off the board, 
they cannot go back on until the next session begins where they will go back onto number 1 to be 
given a fresh start for the next session. 
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· When a student misses a privileged break, they will either be offered time to reflect and calm down, 
asked to complete refused work with support, offered words of support and given success reminders 
for the rest of the day, or allocated a job in class. It can be decided with your team or the student 
depending on their state of arousal. 

Serious incidents involving physical restraint or physical damage to people or property 

· If a student is agitated in any way, refer to their Support and intervention plans to help de-escalate 
the situation. 

· If support fails and a dangerous incident arises, despite the use of positive re-enforcement and 
success reminders, the rest of the day’s activities will need to be assessed as safe with the staffing 
you have. 

· If a community trip is planned it should be considered if the student is going to pose more risk than 
usual in the community. If the class teacher thinks this is the case it should be discussed with senior 
management. 

· If a student has been displaying physically violent behaviour over an extended period (over a week) 
safety in the community will need to be discussed and addressed in the short term with senior 
management. 

· If the community trip was desirable to the student the removal of it from the timetable should help 
them to alter and assess their physical behaviour. 

· Electrical rewards and preferred activities should not be offered to a violent or aggressive student 
to calm them down. Rewards for preferred activities and electrical can be offered when the student 
has calmed down and reflected on what has happened.  

· A student should not be forced to say sorry but should be taught what sorry means, when and why 
they should use it.  

Debrief 
 
After serious incidents which have resulted in the loss of a privilege, students are given the chance to 
reflect in the form of a reflection worksheet, this should always be executed 1:1 so the problem can 
be avoided if possible next time. This should be done if possible within one hour of calming down but 
never when the student is still distressed. 
 
 

Zones of regulation 

The zones of regulations are being introduced to the whole school to support students to regulate 
themselves and learn emotional control. The Zones are a systematic, cognitive-behavioural approach 
used to teach students how to regulate their feelings, energy and sensory needs to meet the demands 
of their environment and to be successful socially.  

Everyone encounters trying times, but if we can recognise these, when we are less regulated, we are 
then able to do something to manage our feelings and return to a healthy place.   

The Zones are based on four colours – red, green, yellow and blue, which each represent a group of 
different emotions. It is accepted that everyone will experience these emotions for very different time 
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scales, but it is learning the emotions and feelings, knowing how to regulate them and choosing ‘tools’ 
that help students get back to green.   

These are strategies that can be used within the classroom and beyond. Parents that are interested in 
learning about this are encouraged to speak to the school about how we can support each student, 
collaboratively and consistently.   

 

 

Pathway behaviour differentiation 
 

The above table illustrates techniques and strategies that are both a whole school approach 

alongside extra strategies dependent on the pathway. It is important to remember that students can 

move between pathways and this should be seen as fluid in order to fully meet their individual 

needs. 

 

 

 

 

 

 

 

Whole School Stream River Ocean Hub 

 Distraction  

 Now and next 

 Praise/success reminders  

 All basic needs met 

 Communications being 
met 

 Visual timetable  

 Sensory input  

 Staff check – change of 
face 

 Repeat previously tried 
actions  

 Change of environment  

 Distresses identified & 
moved  

 Positive body language  

 Redirection  

 Calm stance  

 Planned ignoring  
 

 As whole school 
expectations   

 Transition strip  

 Behaviour 
charts 
(appendix 1)  

 Now, next, 
then  

 Reward chart – 
daily  

 Natural 
consequences  

 Whole class 
timetable  

 Logical 
consequences  

 Behaviour chart  

 Sticker charts 

 Class reward 
points  

 Stickers  

 Star of the day  

 Loss of playtime  

 Loss of choice  

 Consequences 
carry over to the 
next day if the 
event happens at 
end of the day. 

Stream + 

 Offer PECs 
book/ 
communication 
aid 

River + 

 Logical 
consequences  

 Longer-term 
reward chart 

Ocean + 

 Sanctions  
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Guidance for staff on behaviour management  

Baseline Checklist   

Support and Intervention plan up to date  

Behaviour management plan up to date  

Reference ‘My Plan’ for areas of need/student focus  

Visual timetable in place  

Communication aids are in place and available at an appropriate level  

Sensory profile and information have been sought and implemented  

Environment adapted to meet needs of pupils (low stimulus, including display, see 
appendix  

 

Reward systems e.g. reward charts, working for, now/next   

Work differentiation to meet the needs of the individual   
 

 

Checklist   

Have all basic needs been met? E.g. hunger, thirst, toilet etc. (See Maslow’s Hierarchy 
of Need appendix 4) 

 

Strategies applied e.g. success reminder, distraction, change of face etc.   

Support and Intervention plan referred to  

The behaviour management plan referred to   

Reference ‘My Plan’ for areas of need/student focus  

Individualised visuals being used e.g. now/next, transition strips, symbols  

Change in communication strategies applied, e.g. verbal language removed  

Sensory input e.g. weighted walk, swing, deep pressure  

Peer dynamics  

A low stimulus environment provided   

Reflection and debrief with the student e.g. zones of regulation, social stories  

Collaborate with parents to share behaviour strategies   

Students are given time to build self-esteem and demonstrate success  

Class meeting to discuss strategies and review plans (pathway lead invited, if 
appropriate) and these strategies implemented  

 

Revaluate expectations e.g. reduce timetable, workload reduced, work differentiated   

Rebuild relationships with students   

Evaluate the impact of success reminders and motivators, change where necessary  

Allow time for new approaches to be embedded and to be effective   

Observation from the behaviour team and strategies implemented  

After 10 incidents, meeting with SLT to discuss behaviour  

Meet with OT to seek advice   

Meet with SLT to seek advice   

Meet with the safeguarding team   

Refer to Educational Psychologist or use of solution circle   

Advice parents to seek GP advice   

Referral to external services as guided by the safeguarding team   
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Sanctions 

The use of sanctions should only be implemented if a student is deemed cognitively able enough to 

understand their meaning and outcome. All sanctions have to be pre-authorised by a member of SLT 

and a pro forma completed and signed before any implementation (Appendix 5). A student should 

have it clearly stated on their behaviour management plan if sanctions can be applied (appendix 2). 

Sanctions should not entail the loss of any curriculum offer such as sensory regulation activities, food 

in the form of snack and lunch or basic recreational requirements or prioritising as set out in ‘My Plan’. 

The behaviour policy should be read and implemented in conjunction with the positive handling 

policy. It is important to be able to recognise when a student is showing behaviour that they can try 

to self-regulate and when a student has reached a crisis. 

If a student is in crisis they have lost the ability to control their emotions, at this time a physical 

intervention may be required. Staff should not enforce consequences either natural or staff-led when 

a student is in crisis, at this point staff should refer to the individual behaviour management plan and 

reference the positive handling plan. 

Students will need to go through both depression and recovery and given the time to self-reflect and 

discuss where possible/appropriate before seeking to look for the function of the crisis and then 

adapting the learning to modify the behaviour. 
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Appendix 1 

Behaviour Charts 

River 

 

 

 

 

 

Ocean 

 

 

 

 

 

 

 

 

 

 

 

 

Hub 

All students start on number 1 at the start of each session 
· If behaviours continue after positive 
interventions and support, they are moved to two 
· If this escalates or physical violence occurs, they move down to 3 
· Students then have to earn back their extra play, choose time at lunch or extra play in the 
afternoon 
· If a student is on 3, then they need to complete work asked of them, show calm behaviour 
to then gain back some or all of their privileged play/choose time debrief 
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Appendix 2 

 

HSA Behaviour Management Plan 

Student’s Name:  D.O.B:  
 

Date:  
 

Class: Residential: 

Trigger Behaviours: (Describe precursors to any behaviours and any known difficult environments or times etc.) 
 
 

Type of Behaviour: (Describe what the behaviour looks / sounds like) 
 
 

Supportive & Intervention Strategies: 
 
[]  Verbal advice and support 
[]  Low Stimulus environment 
[]  Extra visual support 
      (minimal language) 
[]  C.A.L.M stance 
[]  Distraction 
[]  Success Reminder 
      (first… then…) 
[ ]  Desired motivator offered 

[]  Planned ignoring 
[]  Choices / Limits 
[]  Transfer adult 
        (Help protocol) 
[  ]  Request a break 
[  ]  Audience removed 
[ ]  Sensory Input 
        (advise from OT) 
[  ]  Time out directed by young person 
        (Requires a written plan as per support 
         and intervention plan, where entrance and exit 
         are freely accessible) 
 

Others? 
 

Medical conditions that should be taken into account before physically intervening.  i.e. Asthma, Brittle bones. 
 
 

Physical restraints and holds to be used as a last resort: (ensure the support and intervention plan has been 
followed prior to implementation. State the holds to be used including how many people and in what position: 
Guide; single elbow; figure of four; double elbow; wrap; half shield; clock; windmill; snake; pump; drop elbow; 
fix and stabilise; oyster; jaw thrust. 
Escalating and de-escalating as appropriate for the minimum time required and shortest distance, ensuring all 
de-escalating strategies are still reinforced) 
 
 
NO CHILD IS TO BE HELD ON THE FLOOR IN A FRONT GROUND HOLD OR BACK GROUND HOLD RESTRAINT! 
 

Use of sanctions approved for student: 
[] Yes [] No 
 

Repair and reflection process for student:  
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Recording and notifications required: 
 
[] Behaviour watch 
 
[] My Concern (if appropriate) 
 
[] Parents  
 

 Print Name Sign Name 

Head teacher 
 

  

Class teacher 
 

  

Parents/Guardians 
 

  

Parents/Guardians 
 

  

Date:  
 

Review date:  
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Appendix 3 

Environmental audit 

This environmental audit is to help practitioners to assess and create an environment that enables 

the engagement of children and young people (CYP) with sensory processing needs. It is not 

intended to be a definitive guide and therefore does not cover every aspect. However, it does give 

ideas and suggestions on how the environment could be altered if CYP is experiencing anxieties, 

behaviours or sensory reactions which may be due to them finding it hard to tolerate certain 

sensations or situations. 

General Sensory 
Needs 

Good practice and 
evidence to look for 
within the environment 

Current Situation Possible Actions 

A system of support is available for 
CYP experiencing sensory 
overload.  
• Learning or movement breaks are 
allowed when necessary  
• There is a clear system/routine 
for CYP to follow if they feel they 
need to withdraw due to sensory 
overload  
• There is a designated place 
available for them to withdraw to 

  

CYP are encouraged to let staff 
know if they are finding a sensory 
aspect of the environment 
distressing.  
• CYP know that they can speak to 
someone about their concerns  
• CYP have a designated person to 
talk to  
• CYP are provided with alternative 
communication tools if needed to 
communicate their sensory needs 

  

The environmental organisation 
takes into account CYP’s individual 
needs.  
• Environmental organisation and 
seating plans take into 
consideration individual sensory 
concerns (e.g. A CYP who is 
sensitive to light does not sit by a 
window)  
• CYP who are anxious because of 
other people being close to them 
are allowed extra personal space 
e.g. around their seat 

  

CYP is calm and regulated when 
moving through communal areas 
such as corridors. (Some CYP with 
sensory processing needs can 
become anxious in busy corridors 
due to anxiety over being 
touched/in close proximity to 
others; sensitivity to loud noises; 
feeling confined within a limited 
space with lots of other people)  
• CYP is allowed to leave slightly 
earlier or later than peers to avoid 
noisy/busy times/spaces 
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Dinner halls and queuing systems 
do not cause distress (due to the 
noise levels, smells and crowds etc.)  
• CYP is allowed to enter the dining 
area before or after peers to avoid 
queuing and crowds  
• An adult or buddy may escort CYP 
to and within the dining area 

  

Tactile Uncomfortable clothing is avoided, 
wherever possible unless there are 
safety issues. (Some CYP with 
sensory processing needs are 
extremely sensitive to the feel of 
itchy or scratchy fabric; material 
which is stiff and inflexible and 
seams/labels within their clothes)  
• The uniform/dress code policy is 
flexible enough to allow for 
variations which will help CYP to 
find appropriate alternative 
clothing options 

  

Alternative arrangements are 
made for CYP who find writing to 
be uncomfortable, physically 
painful or difficult.  
• Policies are flexible in allowing 
CYP to use alternative forms of 
writing such as a laptop, iPad, Alpha 
Smart to produce written work 

  

Seating is comfortable.  
• Allowance is made of the fact that 
some CYP will find sitting on hard 
chairs or the floor for long periods 
of time difficult  
• CYP are allowed movement 
breaks within the 
lessons/sessions/day to reduce 
seated time 

  

Hearing There is a clear system/routine for 
CYP to follow if they feel that the 
level of noise becomes too much 
for them.  
• There is a quiet room/area 
available which provides a place for 
CYP to calm down and self - 
regulate  
• CYP has a system to alert staff 
that noise is getting too loud e.g. 
cue cards 

  

Sounds from outside are kept to a 
minimum in order to avoid 
problems within. 

  

There are strategies in place to 
reduce noise when rooms are in 
use. Wherever possible:  
• Rooms and corridors are carpeted 
to lessen the amount of noise 
caused by the movement of people 
and furniture  
• The acoustics of larger areas such 
as the gym, dining hall and hall are 
checked and modified to lessen 
echo  
• CYP could wear ear 
defenders/headphones when 
moving around busy corridors 
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Sounds from equipment within the 
environment are, wherever 
possible, kept to a minimum.  
• All electrical equipment within 
the room is to be switched off 
when not in use  
• Any CYP sensitive to 
environmental noise to be 
positioned away from this 
equipment  

  

CYP are warned in advance if a 
loud, sudden noise such as the fire 
alarm or transition bell is going to 
sound  
• Clear, well defined strategies are 
put in place to support CYP and 
help them to tolerate loud, sudden 
sounds 

  

Vision The environment is structured and 
organised so as not to be cluttered 
to ensure that CYP can easily find 
the information needed without 
inducing anxiety.  
• The impact of wall displays is 
considered. (Busy and colourful 
wall displays can be appealing to 
some but can be visually distracting 
and a cause of anxiety for some CYP 
with sensory processing needs)  
• Environments to be organised so 
that specific activities have clearly 
designated areas in order to give 
clarity to CYP with sensory 
processing needs  
• If necessary, CYP have the 
opportunity to work at a 
workstation or at an area which is 
sectioned off in order to focus their 
attention 

  

Environmental lighting is suitable 
for CYP with sensory processing 
needs.  
• Lights are turned off if they are 
not needed in order to reduce 
visual stress in CYP  
• Flickering lights are turned off and 
changed as soon as possible  
• Staff are aware of the effects of 
light coming into the room – for 
example: the reflection from metal 
or shiny objects, the sun shining on 
certain areas of the room, patterns 
created by light coming through 
blinds etc. 

  

Smell Staff are aware of the effect smell 
may have on CYP with sensory 
processing needs  
• Staff are aware of everyday 
smells such as cleaning materials, 
some ink in pens and highlighters, 
paint and glue  
• Staff are aware that the smell of 
some perfumes and deodorants 
may be upsetting or overwhelming 
to CYP  
• Staff are aware that CYP may 
react to the smell of other people, 
such as the smell of coffee on 
someone’s breath 
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 Smells from outside the room are 
monitored and reduced, where 
possible.  
• Alternative toileting 
arrangements are allowed (e.g. 
possible use of staff or disabled 
toilets)  
• The smell of cooking from the 
cafeteria or food technology rooms 
is reduced 
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Appendix 4 
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Appendix 5 

 

 

Sanction Record         Date……………….. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Student name: 
 

Behaviour displayed: 
 
 
 
 
 

Suggested sanction: 
(proportionate with child’s cognitive ability and in line with the behaviour displayed)  

 
 
 
 

Teacher signature: 
 

SLT signature: 
 

Parent contacted:   
[ ] Yes 
[ ] No  
 


